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Abstract 

This article explores the integration of lingua didactics approaches within the 

Credit-Module System (CMS) in higher education, emphasizing their potential to 

enhance language teaching and learning outcomes. Drawing from pedagogical 

theories and case studies, the research highlights key methods, challenges, and 

practical applications. Results indicate that lingua didactics strategies tailored to 

CMS significantly improve student engagement and performance. The findings 

underscore the necessity for lingua didactics innovation in modular curriculum 

design to foster effective language education. 
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Introduction 

The Credit-Module System (CMS) is a framework widely adopted in higher 

education to align learning outcomes with student needs through modular course 

design. This system emphasizes flexibility, learner autonomy, and competency-

based education, making it particularly suitable for language programs. Language 

acquisition in the 21st century is increasingly influenced by global mobility, 

technological advancements, and diverse professional demands, highlighting the 

need for innovative teaching methods. 

Lingua didactics approaches bridge the gap between linguistic theory and 

practical pedagogy, offering structured ways to teach languages effectively. These 

approaches emphasize communicative competence, contextual learning, and tailored 

instruction, all of which align well with CMS principles. However, challenges arise 

in adapting lingua didactics techniques to modular formats, including aligning 

module objectives with linguistic competencies, ensuring continuity, and assessing 

progress. 

https://scientific-jl.org/index.php/luch


 

  

https://scientific-jl.org/index.php/luch                                    Часть-34_ Том-1_ Декабрь -2024 
 

ЛУЧШИЕ ИНТЕЛЛЕКТУАЛЬНЫЕ  ИССЛЕДОВАНИЯ 

277 

ISSN: 

3030-3680 

This article seeks to address these challenges by investigating how lingua 

didactics methods can enhance language instruction within CMS. It identifies best 

practices, explores potential obstacles, and provides actionable recommendations for 

educators and institutions. 

Methods 

Research Design 

This study utilized a mixed-methods approach to provide a holistic 

understanding of lingua didactics implementation in CMS. Qualitative methods, such 

as interviews and classroom observations, were complemented by quantitative data 

from surveys and performance metrics. The study was conducted over a semester in 

three universities with established CMS-based language programs. 

Data Collection 

1. Case Studies: Five language programs were selected based on their 

varied use of CMS, encompassing undergraduate and graduate levels. These 

programs provided insights into the integration of lingua didactics strategies, with a 

focus on curriculum design, teaching methods, and student outcomes. 

2. Surveys: 

o Participants: 100 students and 30 educators across different CMS 

language programs. 

o Instruments: Surveys measured perceptions of learning effectiveness, 

motivation, and module clarity, alongside educators’ views on curriculum design and 

pedagogical challenges. 

3. Classroom Observations: Observations were conducted in 15 

language classes, focusing on the use of interactive tasks, technology integration, and 

assessment methods. 

4. Performance Metrics: Student performance data, including grades and 

module completion rates, were analyzed to correlate lingua didactics strategies with 

outcomes. 

Data Analysis 

Thematic coding was employed for qualitative data, identifying recurring 

themes and patterns. Quantitative data were analyzed using statistical methods, 

including correlation and regression analysis, to evaluate the relationship between 

lingua didactics approaches and student outcomes. 

Results 

The findings are summarized below: 

1. Student-Centered Learning 
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 Task-Based Learning: Students reported higher engagement and confidence 

when activities focused on real-world communication tasks, such as role-playing or 

problem-solving discussions. 

 Interactive Learning: Group work and peer feedback sessions were found to 

improve collaborative skills and language retention. 

2. Flexibility and Customization 

 Modular structures allowed students to progress at their own pace. For 

instance, one program divided modules into beginner, intermediate, and advanced 

levels, enabling learners to transition seamlessly based on their competency. 

 Elective modules focusing on specific skills, such as pronunciation or 

academic writing, provided targeted learning opportunities. 

3. Technological Integration 

 Platforms like Moodle and Quizlet were used to enhance interaction and 

access to resources. These tools were particularly effective in vocabulary acquisition 

and grammar practice. 

 Virtual classrooms and online discussions facilitated flexibility, especially for 

remote learners. 

4. Challenges 

 Educator Training: Only 40% of surveyed educators had formal training in 

lingua didactics methods, leading to inconsistent implementation. 

 Assessment Gaps: Aligning module-based assessments with linguistic 

competencies was a recurring issue, as traditional exams failed to capture 

communicative skills effectively. 

Discussion 

The integration of lingua didactics approaches within CMS aligns with the 

principles of modern pedagogy by fostering active learning and learner autonomy. 

However, successful implementation requires addressing the following aspects: 

Curriculum Design 

Modules must be carefully structured to ensure progression and coherence. For 

example, integrating lingua didactics frameworks like Bloom's Taxonomy into 

module objectives can enhance clarity and alignment with desired competencies. 

Educator Development 

Professional development programs are critical. Workshops and training 

sessions focusing on lingua didactics techniques, such as communicative language 

teaching and task-based learning, can equip educators with the necessary skills. 

Technology as an Enabler 
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Digital tools complement lingua didactics strategies by providing platforms for 

practice and assessment. Gamified applications, virtual reality simulations, and AI-

driven language tutors can enrich the CMS experience. 

Addressing Assessment Challenges 

A shift toward formative assessments, including portfolios, peer reviews, and 

project-based evaluations, can better capture linguistic proficiency. These methods 

align with CMS’s focus on continuous learning and practical application. 

Conclusion 

The findings of this study demonstrate that lingua didactics approaches, when 

integrated into CMS, significantly enhance language learning outcomes. By 

prioritizing active learning, personalization, and the practical application of skills, 

these methods align well with the modular structure of CMS. However, addressing 

challenges such as educator preparedness, technological integration, and assessment 

design is crucial for sustained success. 

Future research should focus on longitudinal studies to evaluate the long-term 

impact of lingua didactics strategies in CMS. Additionally, exploring the role of 

emerging technologies and cross-cultural contexts can provide deeper insights into 

optimizing language education within modular frameworks. 
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