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Abstract 
Reading aloud in English as a Foreign Language (EFL) classrooms offers a 

dynamic approach to bridging linguistic theory with real-world application. This 

study delves into the transformative impact of incorporating literature-based oral 

reading exercises to improve pronunciation, fluency, and overall speaking 

confidence. By engaging with authentic literary texts, learners are exposed to rich 

language patterns, varied intonations, and meaningful contexts, allowing them to 

internalize the rhythm and flow of English naturally. The findings highlight that 

literature fosters an emotionally engaging and motivational environment, encouraging 

learners to connect deeply with the language while building linguistic and cultural 

awareness. Challenges such as mastering pronunciation and maintaining rhythm were 

acknowledged, emphasizing the importance of teacher-guided support. Despite these 

obstacles, the benefits of reading aloud—such as increased confidence, improved 

fluency, and expanded vocabulary—strongly affirm its value as a creative and 

effective pedagogical tool. This study shows the importance of integrating literature 

into EFL classrooms to create a comprehensive and enriching language learning 

experience. 
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1.INTRODUCTION 

In recent years, educators have increasingly recognized the importance of 

integrating engaging, effective methods into English as a Foreign Language (EFL) 

instruction to promote active learning and skill development. Among these methods, 

reading aloud has emerged as a versatile technique, particularly when paired with 

literature, to address two critical areas of language acquisition: pronunciation and 

fluency. This article delves into the multifaceted benefits of reading aloud in EFL 

classrooms, examining how literary texts can transform the learning experience by 

fostering phonetic awareness, rhythm, and confidence in spoken English. 

The significance of this approach lies in its ability to simultaneously engage 

learners’ cognitive, linguistic, and emotional capacities. According to Nation (2009), 

reading aloud not only facilitates language processing but also enhances memory 

retention by involving multiple senses. Moreover, Krashen (1982) emphasized the 

importance of comprehensible input in language learning, which can be effectively 

provided through literature. By reading aloud, learners encounter natural sentence 
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structures, authentic vocabulary, and expressive intonation patterns, enabling them to 

bridge the gap between theoretical knowledge and practical application. 

This article was developed to address a gap in understanding how reading 

aloud—especially with literature—can be utilized to achieve tangible improvements 

in EFL learners’ pronunciation and fluency. While previous studies, such as those by 

Rasinski (2010) on the role of fluency in literacy, and Ghosn (2002) on the benefits 

of literature in language learning, have highlighted the individual merits of these 

elements, few have explored their intersection. This article aims to fill that gap by 

offering an in-depth exploration of the pedagogical advantages of combining reading 

aloud with literary texts. 

The primary aim of this study is to demonstrate how literature-based reading 

aloud activities can enhance learners’ pronunciation, improve fluency, and boost their 

confidence in using English. It also seeks to provide practical insights for educators 

on incorporating this method effectively into EFL curricula. By synthesizing existing 

research and offering empirical evidence, this article contributes to the ongoing 

discussion about innovative, learner-centered strategies in language teaching. 

2. LITERATURE REVIEW 

Nation (2009) seminal work emphasizes the importance of comprehensible 

input in language learning, highlighting how reading aloud fosters phonetic 

awareness and pronunciation improvement. His research suggests that when learners 

read aloud from authentic literary texts, they are exposed to natural language patterns 

and prosody, which help in developing fluency. The study also points out that 

repeated exposure to rhythmic and intonational patterns in literature, such as poetry, 

leads to better retention of pronunciation rules. This aligns with findings that 

meaningful content aids both linguistic competence and cognitive skills, making 

reading aloud a practical technique for enhancing learners' spoken English abilities. 

Rasinski (2010).Rasinski’s research delves into the relationship between oral 

reading fluency and overall language development. He asserts that reading aloud 

promotes better phonological processing, particularly when students engage with 

literature that contains varied sentence structures and expressive language. Rasinski 

identifies practices such as choral reading or paired reading as effective methods for 

building both confidence and fluency in EFL learners. 

His findings also emphasize the motivational aspects of literature-based oral reading, 

where students develop a stronger connection to the text, enhancing their 

pronunciation and rhythm through repeated practice. 

Krashen (1982) Krashen’s Input Hypothesis underpins much of the theoretical 

basis for reading aloud in EFL contexts. He argues that meaningful and 

comprehensible input is essential for language acquisition, and literary texts offer an 

ideal source of rich input. According to Krashen, when learners read aloud, they 

internalize linguistic structures and improve their pronunciation by actively engaging 

with the material. His research supports the idea that fluency is developed not through 

rote repetition but through exposure to authentic texts, where learners naturally 

acquire the rhythms and intonations of the target language. 
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Ghosn (2002).Ghosn’s study explores the impact of using literature in EFL 

classrooms to develop linguistic and cognitive skills. She argues that reading aloud 

from literary texts engages students emotionally, making pronunciation practice less 

intimidating and more enjoyable. Ghosn also highlights how the rich language of 

literature, such as metaphors and descriptive passages, aids learners in understanding 

stress patterns and improving articulation. 

 By focusing on narrative-based texts, Ghosn demonstrates how the process of 

reading aloud integrates language learning with storytelling, motivating students to 

explore and master pronunciation nuances. 

Topping (2015). Topping examines the role of repeated oral reading in building 

fluency and pronunciation accuracy among language learners. His study shows that 

when EFL learners read aloud from literature, their familiarity with the text grows, 

allowing them to refine their intonation and pacing. Topping also emphasizes the 

value of teacher-guided feedback during reading aloud, which helps learners identify 

and correct mispronunciations. His approach aligns with global research on the 

benefits of scaffolded oral reading, where learners progressively develop fluency 

through structured practice and feedback. 

Maley and Duff (2005).Maley and Duff focus on the creative use of literature in 

language learning, highlighting how reading aloud can transform passive learning into 

an interactive and engaging process. Their work emphasizes the phonological benefits 

of poetry and drama, which naturally lend themselves to practicing pronunciation, 

stress, and intonation. Maley and Duff also stress that literature fosters a sense of 

rhythm in language, crucial for fluency. 

Their findings reveal that the act of performing literary texts aloud not only enhances 

linguistic accuracy but also builds learners' confidence and emotional connection to 

the language. 

3. RESULTS 

 
Figure number 1 
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This pie chart summarizes the frequency of oral reading exercises in an EFL 

(English as a Foreign Language) class, based on responses from 15 students. The 

largest segment (53.3%) indicates that oral reading occurs in every lesson. A 

significant portion (33.3%) of students reported reading aloud once a week. A smaller 

group (13.3%) reported reading aloud only rarely. Importantly, no respondents 

reported never participating in oral reading activities. The data suggests that oral 

reading is a relatively common component of this EFL class, with a noticeable 

emphasis on regular practice. 

Figure number 2  

 
This pie chart illustrates the text type preferences of 15 respondents for oral 

reading exercises. A clear majority, 60%, prefer reading aloud from literary works, 

encompassing stories and poems. A significant minority, 40%, expressed a preference 

for reading textbook passages. Notably, no participants selected articles or news items 

as their preferred text type for oral reading. This data indicates a strong inclination 

towards literary texts for vocalization practice, suggesting a potential connection 

between engaging narrative and enhanced pronunciation or fluency development 

during oral reading activities. The preference for literary texts over more factual 

material is noteworthy. 

Figure number 3 
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This pie chart presents the perceived primary benefits of oral reading exercises, 

as reported by 15 respondents. The most frequently cited benefit, selected by 46.7% 

of participants, was improved pronunciation. Enhancing fluency and gaining 

confidence in speaking were each identified as the main benefit by 26.7% of 

respondents. Interestingly, no respondents cited a strengthened understanding of 

grammar and vocabulary as the primary advantage of reading aloud. The results 

highlight a strong focus on the spoken aspects of language acquisition—

pronunciation and fluency—as the perceived primary benefits of this pedagogical 

technique. 

Figure number 4 

 
This pie chart presents the responses of 15 participants to a survey assessing the 

impact of in-class oral reading on their English speaking confidence. A majority, 

53.3%, reported feeling significantly more confident in their English speaking 

abilities after participating in oral reading exercises. A substantial minority, 46.7%, 

reported some increase in confidence. No respondents reported no change or a 

decrease in confidence as a result of the activity. The data strongly suggests a positive 

correlation between oral reading practice and increased self-assuredness in spoken 

English among the individuals surveyed. The absence of negative responses further 

strengthens this positive outcome. 

Figure number 5 

 



 ОБРАЗОВАНИЕ НАУКА И ИННОВАЦИОННЫЕ  ИДЕИ В МИРЕ       

     https://scientific-jl.org/obr                                                                 Выпуск журнала №-59 

Часть–8_ Декабрь –2024                      
42 

2181-3187 

This pie chart displays the responses of 15 participants when asked if reading 

aloud aids in learning new vocabulary. A substantial majority, 73.3%, affirmed that 

reading aloud significantly assists in vocabulary acquisition. A smaller group, 20%, 

indicated that while it helps, it's not consistently effective. The remaining respondents 

did not feel that reading aloud contributes to vocabulary acquisition, representing a 

negligible percentage. The data strongly suggests that oral reading is a beneficial 

technique for vocabulary development. The significant proportion finding it helpful 

highlights its potential as a valuable learning strategy. 

Figure number 6 

 
This pie chart illustrates the responses of 15 students regarding their perception 

of the engagement level of oral reading activities in class. A significant majority, 

53.3%, found these activities to be very engaging, suggesting a positive learning 

experience. A considerable portion, 40%, described the activities as somewhat 

engaging, indicating a generally favorable response. There were no responses 

indicating that the activities were not engaging at all or that students felt neutrally 

about them. The data showcases a predominantly positive view of oral reading as a 

classroom activity, with most students finding them to be either very or somewhat 

engaging. The lack of negative feedback strengthens this positive perception. 

Figure number 7 
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This pie chart presents the self-reported improvement in overall fluency 

experienced by 15 participants after engaging in oral reading exercises. A substantial 

majority, 80%, reported a significant enhancement in fluency. A smaller segment, 

20%, indicated a less pronounced, yet still positive impact. No participants reported 

no improvement or a negative effect on their fluency. This data strongly supports the 

positive influence of oral reading practices on fluency development. The 

overwhelmingly positive responses suggest that this pedagogical technique is highly 

effective in enhancing the participants' spoken language proficiency. 

Figure number 8 

 
This pie chart illustrates the principal challenges faced by 15 participants when 

reading aloud. The most significant obstacle, reported by 53.3% of respondents, was 

the pronunciation of difficult words. Maintaining the correct rhythm during reading 

was cited by 40% of participants as their primary difficulty. Comparatively fewer 

challenges were noted regarding text comprehension or feelings of nervousness, each 

accounting for a small percentage of responses. The data clearly indicates that 

pronunciation presents the most substantial hurdle for these readers, followed by 

maintaining appropriate rhythm and pacing. The relative ease of text comprehension 

and low anxiety levels are noteworthy observations. 

Figure number 9 
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This pie chart illustrates the principal challenges faced by 15 participants when 

reading aloud. The most significant obstacle, reported by 53.3% of respondents, was 

the pronunciation of difficult words. Maintaining the correct rhythm during reading 

was cited by 40% of participants as their primary difficulty. Comparatively fewer 

challenges were noted regarding text comprehension or feelings of nervousness, each 

accounting for a small percentage of responses. The data clearly indicates that 

pronunciation presents the most substantial hurdle for these readers, followed by 

maintaining appropriate rhythm and pacing. The relative ease of text comprehension 

and low anxiety levels are noteworthy observations. 

4. DISCUSSION 

The findings from this study strongly underscore the value of reading aloud in 

EFL classrooms, particularly when literary texts are utilized. Several key themes 

emerged from the data, which align closely with the broader literature on this subject. 

First, the majority of participants indicated a significant improvement in their 

pronunciation and fluency after engaging in reading aloud exercises. This aligns with 

Nation’s (2009) emphasis on the role of comprehensible input and Rasinski’s (2010) 

assertion that oral reading enhances phonological processing and rhythm awareness. 

Participants overwhelmingly identified pronunciation as the primary challenge 

(53.3%), reflecting the need for focused teacher guidance and feedback during these 

activities. 

Second, the preference for literary texts, as expressed by 60% of respondents, 

reinforces the argument made by Ghosn (2002) and Maley and Duff (2005) regarding 

the emotional and motivational benefits of literature. These texts provide authentic 

language patterns and rich, contextually meaningful content, fostering deeper 

engagement and a positive learning experience, as reflected by the 93.3% of students 

who found the activities very or somewhat engaging. 

Another noteworthy finding is the connection between oral reading and 

confidence-building. The study revealed that 100% of participants reported increased 

confidence in their speaking abilities. This aligns with Krashen’s (1982) Input 

Hypothesis, which highlights the empowering effect of comprehensible and authentic 

input in language learning. 

Finally, the study shows the role of oral reading in vocabulary acquisition, with 

73.3% of participants affirming its effectiveness. This supports Topping’s (2015) 

claim that repeated exposure to vocabulary in meaningful contexts enhances retention 

and application. 

These results indicate that while oral reading is a highly effective tool, it also 

presents challenges, such as difficult pronunciations and maintaining rhythm. These 

insights suggest that targeted interventions, such as explicit pronunciation drills or 

rhythm-focused exercises, could further optimize outcomes. 

6.CONCLUSION 

This study shows the significant benefits of incorporating reading aloud into 

English as a Foreign Language (EFL) classrooms, particularly when paired with 

literary texts. Through an in-depth analysis of both theoretical perspectives and 
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empirical data, it has been demonstrated that literature-based reading aloud activities 

can effectively enhance learners’ pronunciation, fluency, and overall confidence in 

spoken English.  

The preference for literary texts, as highlighted by participants, reflects the 

motivational and emotional power of stories, poems, and other creative works in 

fostering a deep connection to the language. Literature provides authentic, culturally 

rich content that not only aids linguistic development but also helps learners engage 

with the material on a personal level. This emotional engagement is particularly 

important in language learning, as it encourages students to persevere through 

challenges and fosters a sense of accomplishment. 

While the results are overwhelmingly positive, this study also identifies specific 

challenges learners face during oral reading, such as pronunciation difficulties and 

maintaining rhythm. These challenges highlight the need for targeted teacher 

intervention, such as structured feedback, pronunciation drills, and rhythm-focused 

exercises. By addressing these obstacles, educators can ensure that all learners fully 

benefit from the practice of reading aloud. 

Another key takeaway from the research is the role of reading aloud in building 

learners' confidence in using English. Confidence is a crucial factor in language 

acquisition, as it directly impacts students’ willingness to communicate and 

participate actively in classroom activities. By creating a supportive and engaging 

environment, educators can help learners overcome anxiety and develop the self-

assurance needed to use English in real-life situations. 

In conclusion, this study reaffirms that reading aloud is not just a simple 

classroom activity but a powerful pedagogical tool. When implemented thoughtfully, 

it bridges linguistic theory and practical application, helping learners internalize 

language patterns, improve pronunciation, and develop fluency. Future research could 

expand on this work by exploring the long-term effects of regular oral reading 

practices, examining their impact on other language skills, such as listening and 

writing, or testing their effectiveness across diverse learner populations and 

educational settings. 

Ultimately, the integration of literature-based reading aloud into EFL curricula 

represents an innovative and effective approach to language teaching, one that 

addresses both the linguistic and cognitive needs of learners while enriching their 

educational experience. 
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